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Whole school priorities for 2021-22 TBC:

● Clarify curriculum content, design and sequencing.

● Metacognition and Pupil Voice

● Equality and Diversity

● Ensure vulnerable pupils achieve successfully.

● Extend pleasure and comprehension in reading and Writing

Teaching and Learning at Elmhurst  (read alongside the school’s statement of intent)

This policy is for all staff at Elmhurst Primary and is designed to support them in understanding the school’s approach to
teaching and learning. We believe in quality first teaching - the nature and quality of classroom practice is the single
most important factor determining pupil achievement.

Our policy aims to:
● promote best practice and create a shared culture and understanding of what constitutes excellent teaching and

learning
● establishes consistency in teaching and learning approaches across the whole school.
● ensures that all children are provided with high quality learning experiences, leading to a consistently high level

of pupil achievement and attitude.
● enables the school and staff to identify aspects of classroom practice and provision which will benefit from

further development and support.

Our approach to teaching and learning:
● We are evidence based, and underpin our practice with research such as:  the work of the EEF, the work of the

NCETM, the RfP and WfP pedagogies, the work of Barak Rosenshine, an understanding of cognitive load
theory and the work of Dylan William and John Hattie.

● We are outward facing and reflective practitioners - we do not rest on our laurels or become complacent in our
practice; we seek to improve our practice and aim to learn from others.

● We are ambitious for our pupils and for ourselves - our school motto is ‘Little seeds, big dreams’ - we believe
that all staff and pupils have the potential and capacity to grow and flourish given the right conditions. The
school will create the right conditions for staff to flourish and grow. We expect our staff to create the right
conditions for all pupils to achieve at the highest level.

● We make mistakes but we learn from them
● Knowledge focused - we believe in teaching children the substantive and disciplinary knowledge associated

with each subject. We do not follow a topic based approach but make links where sensible to do so.
● Creative and enriching - we encourage creativity and innovation

Broad principles and pedagogies:

1. All of our curricular goals rest on an ability to understand, master and deploy language, which is why we
have both reading and oracy at the heart of all subjects.

o Reading: Reading should be at the heart of the taught curriculum. We expect staff to engage fully with
RfP and use high quality texts as a stimulus for learning.

o Oracy and Partner Talk: Use partner talk to develop speaking and listening skills in all lessons. Pupils
are expected to work collaboratively and cooperatively to share ideas; teachers should use talk partners
to answer questions and discuss. Promote speaking and listening skills during lesson time,
incorporating debating and oracy skills across the curriculum. Children should be encouraged to speak
in full sentences at all times.

o Listen: Listen to your pupils, encourage them to listen to one another and respond respectfully.

2. High expectations for all: We believe that all children have the potential to achieve at the highest
possible standard given the correct support. We unashamedly have the very highest expectations for all

2



pupils. All staff should have high expectations of pupil outcomes from their starting points in terms of quality of
work and presentation as well as non-recorded outcomes.

3. Exceptional behaviour for learning - we believe that creating the correct conditions for learning are
imperative. Children learn best when they are focused and engaged. We have a no hands up policy across
the school.

o The hand signal should be used to bring the class to attention even in the playground
o Partner work should be embedded across the whole curriculum, with no hands up to answer questions.
o Teachers should use their voice for teaching and not for behaviour management
o They should use the management signals consistently to ensure lessons are focused on learning and

that transitions are smooth.
o We believe that pupils should be respectful towards one another and to staff at all times

4. Quality first teaching (According to the EEF quality teaching leads to the best outcomes for pupils)

In delivering effective teaching, we expect teachers to :
o be fully aware of and deliver the carefully-sequenced curriculum which teaches essential concepts,

knowledge, skills, and principles;
o build on pupils’ prior knowledge and experience which has been mapped by our SLT and subject

leads
o plan effective lessons, making good use of modelling, explanations, and scaffolds to support learning;

where appropriate, use a hook, exploratory task or In Focus task to engage pupils or to support them in
delving deeper into a topic.

o Where others have planned units of work or lessons each teacher MUST take full ownership over the
lesson and adapt to suit the needs of their class.

o Identify the  purpose: all lessons should have a clear purpose: What are we doing? Why are we doing
it? This should be shared with the pupils. Learning objectives should be simple and child friendly.
Teachers may not always want to share an explicit LO at the start of the lesson if it impedes exploration
(see below).

o adapt teaching in a responsive way to support struggling and excelling learners while maintaining high
expectations for all

o avoid overloading pupils’ working memory by breaking down complex material into smaller steps;
o Link abstract knowledge to concrete examples and experiential’ tacit' knowledge e.g through using

manipulatives in maths, or using practical experiments in science
o Focus on depth of learning by taking the learning step by step. When using carpet time for input,

keep this to a minimum to ensure pupils are actively involved in learning; spend no longer than 15-20
minutes on teacher input, with pupil interaction embedded throughout.

o encourage the retention of learning by using repetition, practice, and retrieval of critical knowledge
and skills;

o use powerful analogies, illustrations, examples, explanations, comparisons, and demonstrations;
o be aware of common misconceptions and prepare strategies to counter them;
o provide pupils with tools and strategies to plan, monitor, and evaluate their learning.
o Risk taking: Encourage pupils to take risks, think and express themselves freely and make mistakes.

Build a culture where making and learning from mistakes is celebrated.

5. Make use of effective feedback: Ascertain starting points, unpick misconceptions, probe deeper and
encourage children to question each other and themselves. 2021 will see the launch of a new feedback policy
which will focus on live feedback in lessons rather than lengthy written comments. However,  all work must still
be acknowledged by the teacher. Teachers should use the new CUPS marking codes to ensure they are not
writing lengthy comments. There will be a focus on conferencing as a feedback mechanism in writing in line with
the RfP pedagogy. See assessment and feedback policy and literacy policy for further details.

6. Know the impact of your lessons on learning and progress - teaching the content of a lesson does not
equate to the content being learnt. Teachers are expected to know and talk with confidence on what each child
knows and plan opportunities to gather this information. Teaching a fun lesson with a hook is great but you also
need to ensure learning has happened. Seeing pupils calm and engaged are not proxies for learning - we must
delve deeper!

7. Promote equality and diversity within your practice and classroom through:
o Knowing the background and story of each child in your class and thinking of ways of valuing this

diversity so that there is positive representation of all the Protected Characteristics under the Equality
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Act (2010) - e.g creating a display of pupils’ heritage, celebrating their religious backgrounds, doing the
register in different languages,. The work carried out by the Education for Change ambassador (Rachel
Read) will help teachers to promote an inclusive classroom.

o Taking full responsibility for the planning and progress of each child, including your SEND pupils, PP
pupils . Adapt your lessons to ensure all children are included.

o Reflecting on your use of resources and materials to ensure you are being inclusive in your practice e.g
diverse representation of images used,

o Selecting texts that are diverse both in terms of characters but also authors
o Not stereotyping by gender e.g always asking girls to tidy up or boys to carry objects
o Promoting an inclusive classroom where all pupils know and understand the SEND pupils
o Ensure SEND pupils have their workstation and visual timetable set up from day 1
o Challenging and reporting any incident of homophobic or rasict languge to the SLT and on Safeguard

8. Ensure pupils have a voice in their learning.
o Promote independence in work whilst also ensuring that all pupils are able to succeed. Allow

adequate time for independent work, depending on the task and provide suitable scaffolds such as
teacher modelling to support this independence. Do not over model work.  Allow pupils to research for
themselves and present new ideas

o Plan in Class learning forums, whereby children take ownership of an aspect of their collective
learning and agree on strategies to improve this should take place once a fortnight. The class target
should be visibly displayed within the room.

o SLT and coordinators will take feedback from pupils about their learning through learning conversations

The curriculum from 2021 (including the recovery curriculum)

● There is an updated curriculum map for 2021-2022 onwards, which has been carefully designed by staff
and SLT to ensure a broad and rich curriculum which is all deliverable within the year but which also
focuses on the need for recovery, particularly in core subjects. (see below for maths and english)

● The whole school curriculum map details the aims of the curriculum for each year group and explains
explicit links within a year group’s curriculum.  Areas that pupils have missed out on due to lockdown are
highlighted on the curriculum map and teachers are responsible for ensuring they revisit these areas and
plan in additional lessons to bridge missed content with the intended curriculum.

● Each subject coordinator has a statement of intent and a curriculum mapped out for their subject area.
Every member of staff is expected to know and understand the intent behind each subject area as this will
help you to deliver the subject to its fullest potential.

● PSHCE and RSE lessons were added in 2020-21 and are under development.. The school will follow the
Jigsaw scheme of learning for these topics from Autumn 1. Staff are encouraged to add in other PSHCE
lessons where suitable e.g class council set up, exploring the book ‘melanin’ to counter racism etc

● Planning and refining of units will continue this year by coordinators and year group teams. Year heads
should ensure that the team is delivering the new lesson content as opposed to following old books or
flipcharts. The school will focus on science and Geography this academic year.

● Year Heads and coordinators should ensure that at least 3 educational visits or visitors are organised during
the year to enhance and broaden children’s experiences of the curriculum. These have now been mapped
into the curriculum and should not add additional time to your curriculum time.

● There will be a focus on the impact of teaching and learning. You will be asked to reflect on how you
know pupils have learnt what you have taught. Coverage of the curriculum does not equate to
learning. A fun lesson does not equate to learning.

● Learning conversions will continue between SLT, coordinators and year group teams to support the
development and refinement of units.

● Pupil behaviour has deteriorated post lockdown.. It will be important to re-establish high expectations for
behaviour and good routines throughout the school day, whilst maintaining sensitivity to children’s individual
circumstances and an understanding that some children may have more challenging or dysregulated
behavior due to SEMH, ASD or adverse childhood experiences/trauma during or before lockdown. The
school believes in a ‘firm but fair’ approach to behaviour management. Every member of staff is expected
to adhere to the behaviour policy to ensure a calm and consistent approach.

● Children’s and staff mental health and wellbeing will be a continued  focus for the forthcoming year. The
school is addressing staff well being by:

o Increasing the amount of ppa time to a day a fortnight
o Planning PPA time for team members together where possible
o Using assembly time for learning conversations and interventions
o Feedback and marking policy will significantly reduce teachers’ workload
o providing detail in curriculum planning and shared resourcing
o listening to staff concerns and acting upon them

● The school is addressing pupil wellbeing by:
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o Creating a well being team
o Social skills groups
o increasing the counselling capacity
o employing a Mental Health Practitioner to work with families
o embedding the PSHC scheme of work

Our approach to teaching English and Literacy
Early reading and early language development:

As stated in the Early Reading Framework (2021), becoming a fluent reader begins at the earliest stages, before
children even encounter a book, through the quality of their parents’ talk and the subsequent development of their
vocabulary. We therefore prioritise high quality talk in Early Years and Key Stage 1 through a number of
schemes/approaches:

● Dialogic reading (or contingent talk) is a form of shared reading that encourages adults to share the reading
process with their child. The book is a prompt for discussion and the talk is child-led (the child is the “boss of the
book”). The adult helps the child to become the storyteller, acting as the listener, questioner and audience for
the child. The adult encourages the child’s participation, providing feedback and adjusting verbal interactions.
We carry out this intervention in Nursery and Reception with target children.

● NELI (Nuffield Early Language Intervention) is an intervention designed to improve listening, narrative and
vocabulary skills for target children (identified through an assessment of the entire year group). It is a 20 week
intervention for Reception pupils, found to be highly effective by the EEF.

● Talk through stories: This programme, developed by Ruth Miskin and based on the research of Isabel Beck, is
designed to extend and develop pupils’ vocabulary. We use this in Year 1 and 2 to ensure that we are
systematically teaching children vocabulary.

Systematic synthetic phonics: Read Write Inc (RWI)

At Elmhurst we follow the RWI phonics programme and have been an RWI model school for over a decade. RWI is a
complete phonics programme with high quality training, assessment, intervention and resources (including decodable
books). We train all new members of staff in the RWI approach and provide ongoing training and support for existing
teachers through practice sessions and coaching. We carry out intervention to support pupils to ‘keep up’ with the
programme. Children’s early independent reading is exclusively reading the RWI fully decodable books, ensuring that
children are only asked to read books with sounds that they know.

Once pupils can read accurately and fluently, they move on from the RWI programme and the related decodable books.
We do not use ‘book bands’ for children who are able to decode accurately and fluently. Instead the teacher supports
the child to choose a book that matches their interests and reading ability (e.g. suitable length, appropriate themes etc).

Reading for pleasure:

Reading for Pleasure remains a whole school priority. Reading enjoyment has been reported as more important for
children’s educational success than their family’s socio-economic status (OECD, 2002). We believe that a whole school
Reading for Pleasure culture must be ‘lived’ by all members of staff as well as being embedded into the school
structures and routines. It is everyone’s responsibility to promote and maintain enjoyment of reading.

Whole school story time takes place from 3:00 - 3:15pm every day. During this time the teacher should be reading to
the children. When reading aloud, we do not stop unnecessarily to ask clarification/comprehension questions. Instead,
we allow the story to weave its own magic, only pausing occasionally where necessary to define any important
vocabulary. In Key Stage 1 teachers also read to children during fruit time.

Children should read during morning and afternoon registration. We encourage reading at home and support parents to
understand how to read to/with their children. Teachers promote reading for pleasure through making recommendations
and informal book talk; including by promoting the reading challenges in KS1 and Battle of the Books in KS2. Book
corners are well used, ‘lived in’ spaces with a limited number of high quality texts that children are able to borrow. All
children go to the school library weekly and to a local library on a termly basis.

Reading and Writing - separate subjects:

Once children can read accurately and fluently, we teach reading and writing as separate subjects. Teaching writing
separately allows teachers and children to focus on the writing processes and writing skills and allows pupils the
freedom to use their own ideas without being constrained by the text they are reading. It prevents writing outcomes from
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being solely a response to reading and instead allows pupils the freedom to develop and use their own ideas without
being overly constrained by the text they are reading.

Reading:

From October 2021, we are using the Take One Book reading scheme written by Just Imagine. We have adopted this
scheme as it is based on real children’s literature and teaches comprehension (and grammar) explicitly in relation to
these high quality texts.

The Take One Book units all have the following structure:
● Hook - to engage the children ahead of introducing the text
● Orientation - to activate prior knowledge, build background knowledge and introduce key vocabulary
● First encounters - includes reading the text, exploring ideas, checking understanding and exposing thinking
● Digging deeper - refining a response and expanding thinking
● Review and reflect - including discussing the relevance of the book to the wider world
● Wider learning opportunities (this may run throughout the unit or at the end)

Writing:

From October 2021, we are following the Writing for Pleasure (WfP) pedagogical principles of Young and Ferguson.
These include:

● Explicitly teaching the writing processes (how to generate an idea, plan, draft, revise, edit, publish)
● Teachers teach a mini lesson daily and children are invited to apply the principles of this mini lesson to their

writing
● Children are given time to write every day
● Writing projects have a purpose and audience
● Children are given time to read, share, think and talk about writing
● Children have the opportunity to pursue personal writing projects
● Teachers carry out ‘pupil conferencing’ to support pupils to further develop their writing

Grammar: Grammar is taught through the Take One Book reading scheme and through writing ‘mini lessons’. Required
‘mini lessons’ will be mapped out for each year group to ensure curriculum coverage.

Handwriting: The Letterjoin handwriting scheme should be taught through explicit teaching from Summer Term in Year
1. Teachers are expected to model this cursive style on the board and in pupil books.

Speechmaking and Debating: In Key Stage 2, each year group has a 3 week speechmaking and debating unit. These
units use the WfP principles, allowing children to engage with speeches and write their own. Debating skills and
techniques should continue to be used across all subjects. Staff are encouraged to plan for, and use, debating as a part
of all curriculum subjects where opportunities arise.

New Vision English Hub

New Vision English Hub runs from Elmhurst Primary School, supporting schools in North East London and Essex to
improve teaching of early reading and early language development. The English Hub works closely with the Department
for Education to fund and support schools to implement a phonics programme successfully and offer CPD to our region.
As an English Hub, we are required to maintain ongoing excellence of early reading teaching in our own school and to
welcome visitors to our school to share our phonics and wider literacy teaching.

Our approach to teaching mathematics
Mathematics teaching at Elmhurst Primary School is based on the principles of Teaching for Mastery, which originally
came from exchanges with teachers in Shanghai. Mastering maths means pupils of all ages acquiring a deep,
long-term, secure and adaptable understanding of the subject. This is achieved using a range of pedagogical strategies,
most notably small steps of learning and careful variation of representations and questions. The five main principles of
mastery can be seen in the diagram below.
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Research shows that children taught following a mastery approach have a much deeper and more connected
understanding of mathematics and can not only carry out procedures, but understand and explain the maths
underpinning them too. The approach is based on a large amount of research, some of the key articles can be found
here: https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/

Maths No Problem

As a school, we use the Maths No Problem scheme to deliver our curriculum. This is one of two schemes approved by
the Department for Education to deliver a mastery approach, whilst covering the full National Curriculum. The teaching
for mastery principles are embedded within the lessons, representations and questions. We train all new members of
staff in using the scheme and provide ongoing training and support for existing teachers through CPD, team teaching
and lesson visits.

The Maths No Problem scheme covers the full National Curriculum across years 1 to 6. The scheme splits the
curriculum into a range of topics throughout the year and the lessons have a fixed structure which is designed to reflect
the teaching for mastery pedagogy:

● In Focus: an open anchor task to start the lesson where children explore a variety of methods to solve one
problem

● Let’s Learn: the selection of methods are brought together and teaching focuses on the key strategy or learning
point for the lesson

● Guided Practice: questions for children to practice the strategy / key learning for the lesson with support from
their peers and teacher

● Independent Practice: questions for children to answer independently in their maths books (or workbooks in
KS1)

Arithmetic

As well as learning new content, children need to become fluent and efficient in their arithmetic skills. There is daily
arithmetic practice built into maths lessons, the content of which has been carefully mapped to reflect the learning from
the previous year that should then become automatic.

For the 2021-22 academic year, we are going to trial a focus on retrieval of facts previously learnt as well as fast and
automatic recall of number facts. We will be using a style called “Flashback four” where the lesson starts with four
retrieval questions from:

● last lesson
● last topic
● last term
● last year

The intention is that this will increase retrieval and will minimise the need to re-teach content. Each week, there will be
dedicated time within maths lessons to teach an arithmetic skill and then throughout the week, a selection of questions
to lead towards automatic recall.

Times Table Rockstars / Numbots

By the end of year 4, children should be proficient in all of their times-tables up to 12x12. In the summer term, the
children in year 4 sit the Multiplication Tables Check (MTC) to test their knowledge of times-table. To support the
learning and continued practise of times-tables, we use Times Table Rockstars (TTRS). This is an online platform where
children engage in a range of games to improve their speed and accuracy with times-tables.

Prior to learning their times-tables, children need to become proficient in their basic addition and subtraction skills. To
support this, we use Numbots. This is linked to TTRS, but children compete this time to become faster and more
efficient at their basic number bonds.

All children are encouraged to practise on the relevant game daily at home and weekly at school.

Maths Hub

Our school is the lead school for the London North East Maths Hub. The Maths Hubs Programme is a national
programme, run by the National Centre for Excellence in Teaching Mathematics (NCETM) to develop and spread
excellence in maths teaching. As the lead school, we work closely with the NCETM to deliver high quality training to
staff and to ensure high quality teaching to our children.
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Recovery curriculum for 2021-22

Due to school closures over the last few years, a normal maths curriculum will not be delivered this academic year. A
number of evaluations were carried out to establish what has been taught and what has been learnt. From this, the
maths curriculum plan has changed significantly this year and a number of guiding documents have supported this.

The Department for Education, in partnership with the NCETM, released non-statutory curriculum guidance to go
alongside the National Curriculum. The document has broken the curriculum down into key areas that children need to
learn to be able to access the learning for the following year. The curriculum has been slightly rearranged to be more
coherent across year groups and topics.

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guida
nce_KS_1_and_2.pdf

This document has been used to help plan the curriculum for Years 1 – 4 for the academic year 2021-22. In September
2022, Maths No Problem will be releasing a new text-book which will be more in line with this guidance therefore
children are being prepared for some of these changes.

Years 5 and 6 will not be adopting some of these changes as it is likely that the SATs will still reflect the National
Curriculum.

Some of the main changes that have been adopted are:
● increased teaching of number facts in KS1 (see Number Sense section below)
● increased linear representations (number lines) to support a stronger understanding of number
● moving of a lot of fractions objectives to be more coherent and reflect the link with multiplication and division

learnt in certain year groups
● moving the teaching of decimals to follow place value rather than fractions
● integrating measures and statistics into number units rather than teaching them on their own

Number Sense Maths

Following school closures, one of the most important areas of maths that children really suffered from was their
knowledge and fluency of basic number facts, especially in KS1. To address this, we have introduced the Number
Sense Maths programme which is a systematic and structured approach to teaching early addition and subtraction
skills. Just as early reading skills are taught with a structured phonics programme, so should early maths skills.

The programme includes stages such as adding 1, adding 0, making and breaking numbers to 10, addition and
subtraction of numbers below 20 and then applying this to larger 2-digit numbers. Lessons follow a structure of some
explicit teaching using an animation and also carefully designed practice questions for the children.

Some of the stages will be taught in Year 1, some in Year 2 and some will be used for revision at the start of Year 3.

Remote learning within the curriculum (see remote learning policy for more details)

● It is possible  that remote learning will need to be established at some point in the academic year
● All pupils and staff are set up on new Google Classrooms.
● Google classrooms should be used from the outset as a minimum to set homework and to familiarise

children with the structure of google classrooms, how to submit work , how to mark work and how to work
collaboratively.

● Staff should spend some time at the start of year ensuring all children are highly confident in their use of
google classroom

● Staff should gather information about their pupil’s home learning environment and access to IT in the event
that they need to deliver a sustained programme of home learning.

● It is highly likely that there will be more frequent short absences this year as children with symptoms must
remain at home until a test is taken. In these cases  a pack of work will be sent home that children can work
through whilst at home. This will be put together centrally for staff to access.

● In the event of an entire class and teacher isolating, the teacher will live teach via google classroom or
zoom using the year group planning and resources where possible. If the teacher is too unwell to deliver
this then a member of PPA or school staff will support.

● If a teacher is isolating but the class is still in school then the teacher will live teach from home and beam
into the classroom.

Planning
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Excellent planning is an essential part of excellent teaching. In line with the current school priority of clarifying the
content, design and sequencing of the curriculum, all planning should consider the purpose of the lesson and where it
fits into a clear sequence of learning. The school does not require onerous or overly detailed planning if this is not useful
for the teacher or year group teams. However, it may benefit some teachers, including ECTs, to plan in detail to begin
with to ensure that the lessons are well thought out. Lesson visits, learning conversations with staff and pupils and book
scrutiny will highlight whether planning has been well considered.

A medium term overview is essential to the planning of any unit. Class teachers and subject coordinators will need to
have an understanding of the medium term planning for all units for their year group. Planning for the foundation
subjects should all move on to the school's medium term planning format. There should be flipcharts to support these
detailed medium term plans. There is no requirement for any further weekly planning for the foundation subjects.

Teachers are required to produce short-term (weekly) plans for literacy and maths. These can be produced as a year
group but should be amended for the needs of your own class. Support group teachers should plan separately for the
needs of their children.

More work will be done over the coming academic year on metacognition. However as a starting point, teachers should
consider these 7 steps (from the EEF) as an evidence based approach to good lesson planning structure.

1. Activating prior knowledge;
2. Explicit strategy instruction;
3. Modelling of learned strategy;
4. Memorisation of strategy;
5. Guided practice;
6. Independent practice;
7. Structured reflection.

Class teachers must plan for any children with SEND in their class, using the guidance provided by the SEND team. It is
the class teacher’s responsibility to plan for these children, although a TA may support in the delivery of the planning.

Plans will be looked at by the SLT and subject leads as part of monitoring cycles and in particular as part of learning
conversations.

Literacy

Long-term
planning

● Subject coordinators are expected to have an overview of the curriculum
for their subject in a subject curriculum map.

● Curriculum progression documents are available for Writing, Grammar
and Reading.

Medium-term
planning

● RWI: medium-term planning not required.
● Literacy and Language: Unit Plans unit created by literacy lead for each

year group will be evaluated by individual teachers.
● Class Reader planning should be completed separately for each unit and

shared across the team.
From Autumn 2:

● Reading - Take One Book: Unit plan to be created by reading lead for
each year group. This may need adapting by individual class teachers.

● Writing - Class Writing Projects: Overview unit plan to be created by
writing lead for each year group. This will need to be adapted  by
individual teachers to suit the needs of the class. Teachers will need to
create their own models.

Short-term
planning

● RWI: 3-day or 5-day plan for each book completed and evaluated. Writing
planned on additional writing planning proforma.

● Literacy and Language: teachers should indicate L&L lessons,
grammar, handwriting, Battle of the Books, spelling and class reader
sessions on their weekly plan in note form. This should also detail any
homework set.

From Autumn 2:
● Teachers will need to create individual Grammar, Handwriting and

Spelling plans for each half term. This should indicate any additional
discrete grammar taught during the term.

Maths Long-term
planning

● Subject coordinators are expected to have an overview of the curriculum
for their subject in a subject curriculum map.

● A progression document for Maths is available for planning reference
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● Each year group should have an overview of MNP units and lessons for
the year to reduce gaps in coverage.

Medium-term
planning

● Dictated by MNP - teachers will take turns in year groups to plan each
MNP unit and share with the year group.

● All teachers should ensure that they know the unit and lessons well
before teaching their classes, making necessary adaptations before the
lesson.

Short-term
planning

● Plans should include screenshots/printouts from MNP textbooks or details
of the four parts of the MNP lesson (In Focus, Let’s Learn, Guided and
Independent Practice) as well as extension activities and support
detailed.

● The weekly arithmetic focus and times tables work should also be
detailed.

● Any homework should be identified.
● Each lesson should be evaluated after the previous and the next lesson

adapted accordingly.

Foundation
subjects

Long-term
planning

● Subject coordinators are expected to have an overview of the curriculum
for their subject.

● Reference can be made to the National Curriculum where appropriate.

Medium-term
planning

● Each unit will have a detailed medium term plan that considers the
progression within the unit.

● Flipcharts should accompany each lesson.
Short-term
planning

● Not required

Monitoring pupil progress through ‘Learning Conversations’

● See LC school map in appendix
● The school has moved away from an SLT led book scrutiny model to a learning conversation approach of

monitoring books, alongside subject leads, staff and pupils.
● The monitoring cycle should provide clear opportunities to improve on pupil’s learning experiences.
● In the foundation subjects, each year group will have 1 learning conversation per term - these will be identified

through discussions between SLT, subject leads and Year group teams. Not all foundation subjects will be
formally monitored in each year group every year.

● A subject conversation involves a team discussion about the unit, a brief lesson drop in volunteered by two staff
members then a reflective follow up conversation about the unit, looking at books and talking to pupils.

● Subject leads and teams will be given time to make amendments to planning and resourcing following a cycle.
● Literacy and maths will also move to the Learning conversation format this academic year
● The Head Teacher and relevant SLT member will continue to undertake a yearly standards focused book

scrutiny in all classes in the early summer term.
● Staff are encouraged to informally participate in learning/ professional conversations with teams or colleagues

as a means of continuously improving their practice.

Presentation of work

● Handwriting should be of a high standard, especially from Year 3 onwards where the cursive handwriting
scheme should be fully embedded.

● Pupils should be encouraged to work neatly in all of their books:
o Any required sheets should be stuck into books carefully
o Lines should be drawn carefully using a ruler
o Corrections should be crossed through once with a ruler; the use of rubbers should be limited to art

work or final drafts.
● Teachers should go through the presentation guidelines with pupils at the start of the year (see appendix)
● Teachers should ensure that their own marking in books also adheres to the handwriting policy, and teachers

should use a different colour pen to mark work (no felt tip pens)
● The date should be written on the board daily by the teacher, in numbered and worded form:

o Year 1 – children should write the date in numbered form at the start of their work
o Year 2 – children should write the date in either numbered or worded form
o Year 3 onwards – pupils should write the LO and date (numbered for Maths, worded for Literacy)
o As well as thinking about age, pupils’ specific needs should be considered so that a child with writing

difficulties is not expected to write a full LO and date.
● Book covers should be kept neat (no graffiti or unnecessary writing on exercise book covers)
● Any required sheets should be stuck into books carefully
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● Reception and Year 1 may start a new page for each piece of work.
● From Year 2 onwards, if more than half a page has been used, then start a new page, if less than half has been

used, rule off previous work and write date and LO for the new piece of work.
● Illustrations should be coloured using colouring pencils, not felt tip pens.
● Teachers should allow pupils to write using a blue handwriting pen when they can write clearly, neatly and

consistently using the Letterjoin handwriting style (from Year 2 spring term onwards).
● Pupils should not switch between pen and pencil unless handwriting deteriorates and the teacher decides that

the pupil should no longer be using pen

Exercise books:

The colour of exercise books should be consistent across the whole school.

KS1 & KS2 exercise books Reception exercise books

Literacy Blue (lined) Literacy Blue (plain/lined)
Literacy homework Pink (lined) Maths Green (plain)
Maths Green (squared) Topic book Grey (plain)
Maths homework Yellow (squared) Art book Blue (A4+)
Science Red (lined) Homework book Pink (plain)
History/geography Yellow (lined)
RE Orange (lined)
Art Grey (plain)
French Green (lined – A5)

From Autumn 2:

Literacy (Reading) Blue (lined)
Literacy (Writing) Purple (lined)
Literacy (Personal Writing
Projects)

Beige (lined)

Classroom organisation

● Classrooms and shared areas should be kept tidy and clutter free, with as many surfaces as possible clear for
ease of cleaning

● Teachers should ensure that their desk, if they have one, is also cleared and tidied regularly
● Rooms should be organised to allow easy access and movement in class.Teachers may select whether to have

groups or forward facing tables.
● Book corners should be homely, attractive, well-maintained and should include pupil reviews and

recommendations (see classroom checklist with further details).
● KS1/EYFS should have an engaging role play area
● Pupils should be encouraged to become classroom monitors in order to ensure that their classroom is

well-maintained.
● Pupil trays/pegs should have word-processed and laminated labels
● Classroom resources should be well organised with word-processed and laminated tray labels.
● A Time out area should be clearly identified
● Teachers should clearly label children’s books with the child’s forename and surname, subject, and class

teacher, using labels from the office. Children should not label their own books or write on the covers.
● Ensure that the classroom is a language rich environment with prominent vocabulary displays and easy access

to thesauruses/dictionaries

Displays:

The main purpose of displays is to value the work of children and in the case of working walls, to support learning. All
classrooms should display the RWI grapheme chart, presentation guidelines, traffic lights, star chart, and the following
non-negotiable displays:
✔ Literacy working wall – at the front of the classroom, to be regularly updated with unit focus for take one book

and your wfp unit, CUPS,  new vocabulary, examples of work, grapheme chart.
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✔ Maths working wall – regularly updated key vocabulary, times tables, in focus task/problems to solve,
examples of methods.

✔ Notice board – to include class timetable (including reading aloud time, PE sessions, Computing session),
medical needs for the year group, home time procedures (list of children going home alone for Year 5/6), club
lists, PE days.

Suggestions for high-quality displays:
● Boards should be backed before work is mounted and a neat border of a complementary colour used to enhance

the appearance of the work.
● Displays should include evidence of children’s work rather than teacher generated teaching aides/ published

materials
● Displays should include examples of all children’s work, not only that of the most able.
● Clear display title
● Classroom displays should be changed 2 times a year. When displays become tatty, replace or repair as required
● Hall or corridor displays should include class number and year group and may require a plastic cover in ‘heavily

used’ areas; borders may need to be replaced in between display changes.
● Where possible, artefacts, natural objects, 3D work, fabric, should be used to enhance display
● Worksheets should be avoided as part of the display
● Blu Tack is helpful for the display planning process, but staples should be used to secure items
● Digital photographs of final work, particularly for 3D work or to show the process, should be encouraged
● Displays should be interactive where possible
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Appendix 1
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Appendix 2a

Classroom monitoring – Foundation stage

Class teacher

Monitor:

Date:

Classroom organisation ✔ or X Comments:

Clutter free classroom

Role-play are established

The classroom environment reflects the make of your class and
values all groups.
Classroom resources are well maintained (including with
word-processed tray labels for resources).

Classroom furniture allows for easy access to all areas of the room

Pupil books labelled with labels provided by the office

Attractive snack area established to which pupils have free access

Core curriculum areas are established (e.g. creative
development/construction area
Evidence of a ‘workshop’ style approach with children able to
access resources independently
The classroom environment is safe and secure (hygienic and clean,
doors locked etc)

Evidence of mark making activities across the curriculum

Traffic lights and school rules are clearly displayed

Time out area is clearly identified

SEND workstation/ visual supports/ well organised resources  for
ASD children

Displays ✔ or X Comments:

Displays are all of a high standard and well-maintained

Literacy display (at the front of the class) includes vocabulary,
grapheme chart, children’s work, other useful elements/visuals

Class noticeboard includes class timetable, groupings, medical
information, home time procedures, club lists

Displays include evidence of high quality children’s work including
writing or mark making

Book corner ✔ or X Comments:
14



The book corner is tidy and neat, with a limited selection of
high-quality, tempting texts

Books are displayed attractively (with some front facing books)
and are easily accessible

The book corner is a 'homely', tempting space with comfortable
seating

A selection of books are highlighted and displayed
more prominently (e.g. treasured texts in a chest)

General feedback:
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Appendix 2b

Classroom monitoring – KS1/KS2

Class teacher:

Monitor:

Date:

Classroom organisation ✔ or X Comments:

Clutter free classroom

Word-processed tray/peg labels for pupils

Word-processed tray labels for resources

Role-play resources/area established in KS1

Classroom furniture allows for easy access to all areas of
the room

All pupils can easily see the board and do not have backs
to the teacher

Classroom resources are well maintained

Presentation guidelines are clearly displayed and stuck
into the front of reading, writing and maths books

Pupils books labelled with labels provided by the office

The classroom environment reflects the make of your
class and values all groups. e.g displayed, book selection,
activites

Traffic lights and 5Cs are clearly displayed

Time out area is clearly identified in KS1

SEND workstation/ visual supports/ well organised
resources  for ASD children

Displays ✔ or X Comments:

Displays are all of a high standard and well-maintained

Vocabulary displayed across the curriculum

Literacy display (at the front of the class) includes
vocabulary, grapheme chart, children’s work, other useful
elements/visuals, KS1 talk for stories, separate reading
and writing displays in KS2 (see literacy policy for more
guidance)

Maths display includes vocabulary, problem solving,
examples of questions or working out
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Noticeboard includes class timetable, PE times, seating
plan, medical information, home time procedures, club
lists

Displays include evidence of high quality children’s work
including writing and final published pieces

SEND workstation/ visual supports/ well organised
resources  for ASD children

Book corner ✔ or X Comments:

The book corner is tidy and neat, with a limited selection
of high-quality, tempting texts

Books are clearly categorised, with printed labels
identifying the categories (by genre/author etc.)

Books are displayed attractively (with some front facing
books) and are easily accessible

The book corner is a 'homely', tempting space with
comfortable seating

A selection of books are highlighted and displayed
more prominently (e.g. treasured texts in a chest or author
of the month)

There is clear pupil input in the book corner (e.g. pupil
reviews/recommendations, photographs of
children/families reading)

General feedback:
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